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7KLVSDSHU¶VJRDOLVWRLGHQWLI\KRZLQIRUPDWLRQOLWHUDF\,/HGXFDWLRQWKHRU\
FDQEHKDUPRQL]HGZLWKDQGDSSOLHG WRSXEOLF.HGXFDWLRQ LQSDUWLFXODU
ZLWKVFKRROSHGDJRJ\FRQFHLYHGIRUSULPDU\DQGVHFRQGDU\VFKRROVDVDIRUP
of educational theory and practice, built on the assumption that its goals are 
DWWDLQDEOHRQO\LQDJURZLQJO\KROLVWLFV\VWHPRILQVWLWXWLRQVPXWXDOO\LQÀXHQF-
LQJHDFKRWKHUZKHUHSXSLOVDFWDXWRQRPRXVO\DQGWKHLUVHOIRUJDQLVDWLRQDQG
VHOIUHJXODWLRQDUHHQDEOHG3HWULNiV
,QIRUPDWLRQOLWHUDF\LVRQHPHPEHURIWKHLQIRUPDWLRQUHODWHGQHZOLWHUDFLHV
IDPLO\$VVXPLQJWKDWLWLVRIOHVVHULPSRUWDQFHKRZZHFDOOWKHOLWHUDFLHVRIWKH
LQIRUPDWLRQDJHDQGKRZZHGHOLQHDWHWKHP%DZGHQZHZLOOLQYDUL-
ably mention all related literacies as information literacy, unless the purpose is 
WRGL൵HUHQWLDWHWKHPIURPHDFKRWKHU
,QIRUPDWLRQ OLWHUDF\FDQEHGH¿QHGDV³WKHDGRSWLRQRIDSSURSULDWH LQIRU-
PDWLRQEHKDYLRXU WR REWDLQ WKURXJKZKDWHYHU FKDQQHO RUPHGLXP LQIRUPD-
WLRQZHOO¿WWHG WR LQIRUPDWLRQQHHGV WRJHWKHUZLWK FULWLFDO DZDUHQHVVRI WKH
LPSRUWDQFHRIZLVHDQGHWKLFDOXVHRI LQIRUPDWLRQ LQVRFLHW\´ -RKQVWRQDQG
:HEEHUS:LWKLQWKHIUDPHZRUNRILQIRUPDWLRQUHODWHGQHZOLWHUD-
FLHVVXJJHVWHGE\%DZGHQLQIRUPDWLRQOLWHUDF\FDQEHLGHQWL¿HGDVWKH
PRVWFRQFUHWHDQGVSHFL¿FRQH1HYHUWKHOHVVWKHWKHRU\ZHSODQWRHODERUDWH
LV LQWHQGHGWRUHDFKDW OHDVW WKHQH[W LQWHUPHGLDWH OHYHOZKLFK LVVLPLODU WR
PRUHRYHUDUFKLQJRQHVOLNHIRULQVWDQFHGLJLWDOOLWHUDF\DVFRQFHLYHGE\*LOVWHU
DQGFKDUDFWHULVHGE\%DZGHQ
54
Tibor Koltay
'HYLVLQJWKHRU\
There are convincing arguments that theoretical foundations of IL need to be 
strengthened. While there is an abundance of empirical studies on IL and it is 
RIWHQXVHG IRU ODEHOOLQJ D¿HOGRI DFWLYLWLHV D SURIHVVLRQDO SUDFWLFH RU SROL-
F\PDNLQJDFWLYLW\PRUHDWWHQWLRQVKRXOGEHJLYHQWRLWVWKHRU\3LOHURW
7KHODFNRIDXQL¿HGWKHRU\RI,/DQGLWVGH¿QLWLRQEDVHGRQO\RQDFRPPRQ
pragmatic agreement and formulated in functionalistic terms also reinforces 
WKLVGHPDQGâSLUDQHF%DQHN=RULFDDQG.RV7KHUHIRUHFOHDULQJWKH
UHODWLRQVKLSEHWZHHQUHVHDUFKDQGSUDFWLFHLVDSHUSHWXDOFKDOOHQJH$KDURQ\HW
DOERWKIRU,/LQJHQHUDODQGIRULWVDSSOLFDWLRQWRHGXFDWLRQ
It is reasonable to suggest that discourses on education and on IL are closely 
FRQQHFWHGWRHDFKRWKHUDQGVFKRROLVRQHRIWKHLQIRUPDWLRQODQGVFDSHVFRP-
PXQLFDWLYHVSDFHVZLWKLQZKLFK,/RFFXUV/OR\G7KLVLVXQGHUOLQHG
DPRQJRWKHUVE\WKHFODVVLFDOGH¿QLWLRQRILQIRUPDWLRQOLWHUDF\WKDWVWUHVVHVLWV
connection to lifelong learning and supposes that information literate people 
KDYHOHDUQHGKRZWROHDUQ$/$
:HEHOLHYHWKDWKDUPRQL]LQJ,/WKHRU\ZLWKVFKRROSHGDJRJ\UHTXLUHVWKDW
ZH WUDQVFHQG WKH YLHZV RI LQIRUPDWLRQ XVHUV DV LQFRPSHWHQW QRQNQRZHUV
/LPEHUJ6XQGLQDQG7DOMD2Q WKHRWKHUKDQG ,/ WKHRU\VKRXOGEH
based on a plurality of approaches, i.e. not being restricted to skill-based ones, 
but retaining their advantages. 
7KHVXFFHVVIXOH[SORUDWLRQRI,/UHTXLUHVWKHDFFHSWDQFHRIWKHYLHZVRQ,/
ZKLFKQHHGWREHDGMXVWHGWRWKHSURSHUWLHVRIWKHGLJLWDOHQYLURQPHQWWDNLQJ
DFFRXQWRIVHYHUDOFLUFXPVWDQFHVâSLUDQHFDQG%DQHN=RULFD7KLVKDV
several reasons. 
)LUVWO\,/RULJLQDOO\ZDVGRPLQDWHGE\TXHVWLRQVRIDFFHVVEHFDXVHLWKDV
EHHQGHDOLQJZLWKPHGLD WKDWZDVQRWDOZD\VHDVLO\DFFHVVLEOH /LYLQJVWRQH
YDQ&RXYHULQJDQG7KXPLQ+RZHYHUWKLVVLWXDWLRQKDVFKDQJHGUDGL-
cally, as there is an overabundance of information that causes information over-
ORDGWRDKLJKHUH[WHQWWKDQHYHU.ROWD\
6HFRQGO\GXHWRWKHFRQYHUJHQFHDPRQJGL൵HUHQWIRUPVRIPHGLDDQG,&7V
/LYLQJVWRQHYDQ&RXYHULQJDQG7KXPLQWRGD\ZHVHHDQRYHUODSEH-
WZHHQ LQIRUPDWLRQ OLWHUDF\DQGPHGLD OLWHUDF\ WKDWDOVRFRQWULEXWHG WRPHGLD
DQGLQIRUPDWLRQOLWHUDF\¶VULVHWRSURPLQHQFH
7KHFRQFHSWVRI,/PHGLDOLWHUDF\DVZHOODVPHGLDDQGLQIRUPDWLRQOLWHUDF\
RYHUODSEHFDXVHDOORIWKHPDLPWRIRVWHUWKHVDPHVNLOOVZKLOHDGGUHVVLQJGLI-
IHUHQWLQIRUPDWLRQFRQVWUXFWVHJWKHSULQWHGZRUGE\,/DQG¿OPVDQGYLGHRV
E\PHGLDOLWHUDF\/DX
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Thirdly, it seems to be feasible that information theory and the theory of 
OHDUQLQJDUHFRQYHUJLQJDVZHFDQDFFHSWWKHLGHDWKDWOHDUQLQJZLWKLQIRUPD-
tion is authentic learning, thus the skills and abilities required of information 
OLWHUDWHSHUVRQVDUH LQGLVSHQVDEOH IRU VXFFHVVIXO OHDUQLQJ $$6/:H
DOVRFDQVKDUHWKHEHOLHIDVVRFLDWHGZLWKWKLVLGHDWKDW,/LVDOVRWKHRXWFRPHRI
OHDUQLQJHYHQWKRXJKLWLVRIWHQDSSURDFKHGDVDQREMHFWRIWHDFKLQJ/LPEHUJ
6XQGLQDQG7DOMD
$V LQGLFDWHG DERYH LQIRUPDWLRQ OLWHUDF\ VKRXOG SOD\ D VLJQL¿FDQW UROH LQ
HGXFDWLRQEXWWKHQHFHVVLW\IRU,/LQWKHSUH,QWHUQHWHUDZDVPDLQO\DGYRFDWHG
by library and information professionals, and it found little echo in schools and 
RWKHUHGXFDWLRQDO LQVWLWXWLRQV%DZGHQDQG5RELQVRQ$OLNHO\UHDVRQ
IRUWKLVZDVWKDW,/FRQFHSWVZHUHXQZLWWLQJO\QDUURZIRURWKHUSURIHVVLRQDOV
)UHHEXUJ8QGHUWKHVHFLUFXPVWDQFHVLWLVIUHTXHQWO\DQGDOPRVWH[FOX-
sively used to denote the techniques and skills needed for identifying, locating, 
DQGDFFHVVLQJLQIRUPDWLRQUHVRXUFHVE\XVLQJLQIRUPDWLRQWRROV$/$
6XFKWUDGLWLRQDOFRQFHSWLRQVRIOLWHUDF\VWHPIURPSUHGLJLWDOWH[WEDVHGFRQ-
WH[WVRIOLWHUDF\DQGWKH\KDYHEHHQFKDOOHQJHGE\QHZOLWHUDF\WKHRULHVZKLFK
GLVWLQJXLVKEHWZHHQ³DXWRQRPRXV´DQG³LGHRORJLFDO´PRGHOVRIOLWHUDF\7KH
IRUPHUYLHZVOLWHUDF\DVDFRJQLWLYHDELOLW\LQGHSHQGHQWRILWVFRQWH[WWKHUHIRUH
LWLVSHUFHLYHGDVUHODWHGWRDQLQGLYLGXDO¶VLQWHOOHFWXDODELOLWLHVWKXVSRUWUD\LQJ
LOOLWHUDF\DVDGH¿FLW,GHRORJLFDOPRGHOVYLHZOLWHUDF\DVDVRFLDOSUDFWLFHDQG
FRXQWVZLWKWKHH[LVWHQFHRIDQHQGOHVVQXPEHURIGL൵HUHQWOLWHUDFLHVPXOWLOL-
WHUDFLHVKDYLQJDKROLVWLFYLHZRIOLWHUDF\UHODWHGWRHPSRZHUPHQWDQGFRP-
PXQLW\EXLOGLQJ6WUHHW7DOMDDQG/OR\G8SWRGDWHDSSURDFKHV
RI,/DFFRXQWZLWKWKHVHGHYHORSPHQWVVLJQSRVWLQJDVKLIWLQWRQHZGLUHFWLRQV
LQLWVFRQFHSWXDOL]DWLRQV)UHHEXUJ
,W LV DOVR FOHDU WKDWPRVW QHZPRGHOVRI ,/ VKDUH FRQVWUXFWLYLVW YLHZVRQ
WHDFKLQJDQGOHDUQLQJE\DUJXLQJWKDWOHDUQLQJLVDQH[SHULHQWLDODQGHPSRZ-
HULQJSURFHVV7KH\DOVRSRVLW WKDW OHDUQLQJ LVH[SHULHQWLDO LQ WKHZD\ WKDW LW
involves the continuous building, amending and eventually transforming of 
SUHYLRXVNQRZOHGJHVWUXFWXUHV:DOWRQDQG&OHODQG
)URP VXFK DSSURDFKHVZH KDYH FKRVHQ WKUHH GL൵HUHQW SHUVSHFWLYHV GLV-
FXVVHGPDLQO\E\/LPEHUJ6XQGLQDQG7DOMD WKHXVHRISKHQRPHQR-
JUDSKLFDQGVRFLRFXOWXUDOWKHRULHVZKLFKDUHH[SOLFLWO\JURXQGHGLQWKHRULHVRI
learning, and discourse analytical approaches that provide a broader historical 
and sociological perspective. 
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Phenomenographic approaches
3KHQRPHQRJUDSK\LVJURXQGHGLQDFRQVWUXFWLYLVWYLHZRIOHDUQLQJE\UHJDUG-
LQJOHDUQLQJDVDQDFWLYLW\RIFRQVWUXFWLQJPHDQLQJZLWKRXWFODVVLI\LQJYDUL-
RXVOHDUQLQJH[SHULHQFHVDVULJKWRUZURQJ7KHUHIRUHSKHQRPHQRJUDSKLFDS-
SURDFKHVFHQWUHRQWKHLPSRUWDQFHRIXQGHUVWDQGLQJWKHOHDUQHUV¶SHUVSHFWLYH
LQVWHDGRI FRQFHQWUDWLQJRQ D WUDQVIHU RI NQRZOHGJH IURP WHDFKHU WR VWXGHQW
/LPEHUJ6XQGLQDQG7DOMD
In phenomenographic research, data is collected through open questions to 
H[SORUHSDUWLFLSDQWV¶H[SHULHQFHVRIDSKHQRPHQRQQRW WKH UHVHDUFKHUV¶SHU-
FHSWLRQ5DWKHUWKDQDVNLQJTXHVWLRQVDERXWZK\VRPHWKLQJKDSSHQVTXHVWLRQV
IRFXVRQKRZDQGZKDWWKHSDUWLFLSDQWVGRDQGKRZWKH\IHHODERXWLW0RUULVRQ
DQG6HFNHU
The concept of communities is a key concept of phenomenographic ap-
SURDFKHV,WFDQEHGH¿QHGDVDVHWRIVKDUHGUHODWLRQVWKDWUHVLGHVLQWKHLPDJL-
nations of the members, they have a shared identity, intentions, and dispositions 
&ODUNH,QHGXFDWLRQDOVHWWLQJVZHVSHDNDERXWOHDUQLQJFRPPXQLWLHV
Information landscapes, mentioned earlier in this article are a “productive 
DQDORJ\ IRU WKLQNLQJ DERXW KRZ WR GHVFULEH LQIRUPDWLRQ LQ FRQWH[W´ :KLW-
ZRUWKSDQGFDQEHGHVFULEHGDV³WKHFRPPXQLFDWLYHVSDFHVWKDWDUH
FUHDWHGE\SHRSOHZKRFRSDUWLFLSDWHLQD¿HOGRISUDFWLFH´/OR\GS
It should to be added that information landscapes, created through the enact-
PHQWRISUDFWLFHDQGLWVVRFLRPDWHULDODQGV\PEROLFHOHPHQWVGH¿QHWKHZD\V
RINQRZLQJ/OR\G
Information practice consists of “information-related activities and skills, 
FRQVWLWXWHGMXVWL¿HGDQGRUJDQL]HGWKURXJKWKHDUUDQJHPHQWVRIDVRFLDOVLWH
DQGPHGLDWHGVRFLDOO\DQGPDWHULDOO\ZLWKWKHDLPRISURGXFLQJVKDUHGXQGHU-
VWDQGLQJDQGPXWXDODJUHHPHQWDERXWZD\VRINQRZLQJDQGUHFRJQL]LQJKRZ
performance is enacted, enabled and constrained in collective situated action” 
/OR\G  S  7KH LQIRUPDWLRQ SUDFWLFHV SHUVSHFWLYH DFNQRZOHGJHV
KRZSHRSOHHQJDJHZLWKDQGDUHVKDSHGE\H[LVWLQJDQGHYHUHYROYLQJGLVFRXUV-
es through social practices. 
Although originating in higher education, the seven faces model of infor-
PDWLRQOLWHUDF\E\%UXFH±DOVRURRWHGLQSKHQRPHQRJUDSK\EDVHGUH-
VHDUFK±PLUURUVDIXOOUDQJHRIZD\VKRZLQIRUPDWLRQOLWHUDF\LVH[SHULHQFHG
WKXVVKRZLQJZKLFKIRUPVRILQIRUPDWLRQOLWHUDF\DUHUHOHYDQWWRGL൵HUHQWVLWX-
DWLRQVWKXVDSSOLFDEOHWRVFKRROVHWWLQJV7KLVPRGHOHQXPHUDWHVWKHIROORZLQJ
FDWHJRULHVEHLQJDEOHWRXVHLQIRUPDWLRQDQGFRPPXQLFDWLRQWHFKQRORJ\,&7
IRUVHHNLQJDQGFRPPXQLFDWLQJLQIRUPDWLRQVHHNLQJDQG¿QGLQJLQIRUPDWLRQ
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VRXUFHVH[HFXWLQJDQLQIRUPDWLRQVHHNLQJSURFHVVRUJDQLVLQJDQGFRQWUROOLQJ
LQIRUPDWLRQEXLOGLQJDNQRZOHGJHEDVHLQDQHZDUHDRILQWHUHVWZRUNLQJZLWK
NQRZOHGJHDQGSHUVRQDOSHUVSHFWLYHVIRUQRYHOLQVLJKWVDQGXVLQJLQIRUPDWLRQ
ZLVHO\IRUWKHEHQH¿WRIRWKHUVZKLFKDUHLPSRUWDQWLQFRQFHSWXDOLVLQJIRUPD-
tion literacy. 
The sociocultural perspective
:KLOHWKHDERYHDSSURDFKHVR൵HUPXFKLWVKRXOGEHXQGHUOLQHGWKDWPHHWLQJ
the demand of the information age for skilled information users, requires in-
IRUPDWLRQOLWHUDF\HGXFDWLRQWKDWLVVLWXDWHGZLWKLQWKHVRFLRFXOWXUDOSUDFWLFHV
)DUUHOODQG%DGNH
The sociocultural perspective emphasises the situated nature of learning and 
IRFXVHVRQWKHUHODWLRQVKLSEHWZHHQLQGLYLGXDOVDQGYDULRXVIRUPVRIFROOHF-
WLYHSUDFWLFHVWKDWFDQEHGH¿QHGDVZD\VRIXQGHUVWDQGLQJDQGGRLQJWKLQJV
LQWKHZRUOG±LQRWKHUZRUGV±VRFLDOO\VWUXFWXUHGDQGVWUXFWXULQJSDWWHUQVDQG
UHVRXUFHV WKDWIRUPWKHFRUHRIHYHU\GD\OLIHDFWLYLWLHV7KRUQH6XFK
SUDFWLFHVDUHHPERGLHGLQFRPPXQLWLHVRISUDFWLFHWKDWFDQEHGH¿QHGDVVHWV
of relations among persons, activities, other communities of practice and the 
ZRUOG/HWXVDGGWKDWFRPPXQLWLHVRISUDFWLFHDUHJURXSVRISHRSOHVKDULQJ
VLPLODUJRDOVDQGLQWHUHVWVLQSXUVXLWRIZKLFKWKH\HPSOR\FRPPRQSUDFWLFHV
ZRUNZLWKWKHVDPHWRROVDQGXVHDFRPPRQODQJXDJH,QDFRPPXQLW\RISUDF-
WLFHZHOHDUQQRWRQO\WKHUXOHVRIWKHDFWXDOSHUIRUPDQFHRISUDFWLFHEXWLQIRU-
PDWLRQRQGHWHUPLQLQJZKDWSUDFWLFHVDQGNQRZOHGJHDUHGHHPHGOHJLWLPDWH
7KLVWDFLWLQIRUPDWLRQLVFRGHGDQGGHWHUPLQHGE\WKHFRPPXQLW\UHÀHFWLQJLWV
KLVWRU\DVVXPSWLRQVEHOLHIVYDOXHVDQGUXOHV/OR\G
,QWKHSURFHVVRIOHDUQLQJZHLQWHUDFWZLWKFXOWXUDOO\FRQVWUXFWHGWRROVRISUDF-
tice, such as objects, signs, symbols, language, and technologies, therefore the 
VRFLRFXOWXUDOWKHRU\IRFXVHVRQWRROEDVHG,/SUDFWLFHVQRWFRQIRXQGHGZLWK
VNLOOEDVHGRQHVEXWGR WKLVZLWKLQ WKHFRQWH[WRI OHDUQLQJFRPPXQLWLHV$V
OHDUQLQJLVFRQQHFWHGWRVSHFL¿FVLWXDWLRQVDQGSUDFWLFHVIROORZLQJVRFLRFXO-
WXUDODSSURDFKHVPHDQVTXHVWLRQLQJWKHJHQHULFQDWXUHRIOHDUQLQJ,//LPEHUJ
6XQGLQDQG7DOMD:KLOHDFFHSWLQJWKHEURDGIUDPHZRUNRIVRFLDOO\FRQ-
WH[WXDOLVHGOHDUQLQJH[SHULHQFHWKLVSHUVSHFWLYHPD\KHOSLQGHYHORSLQJHGX-
FDWLRQDOSUDFWLFHVWKDWPRYHWKHSHUFHSWLRQVDQGH[SHULHQFHVRIWKHLQGLYLGXDO
OHDUQHUWRWKHFHQWUHRIHGXFDWLRQDOSUDFWLFH7DOMDDQG/OR\G
,QWKHVRFLRFXOWXUDOSHUVSHFWLYH,/LVFRQFHSWXDOLVHGDVDFROOHFWLYHYLHZWKURXJK
D SHRSOHLQSUDFWLFH SHUVSHFWLYH WKDW FRQVLGHUV FRPSOH[ VRFLDO UHDOLWLHV DQG
VLWXDWHGOHDUQLQJ/OR\G7KHUHIRUHZHFDQVD\WKDWSUDFWLFHVDUHFHQWUDO
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both for phenomenographic approaches and the sociocultural perspective, even 
LIWKH\DUHVHHQIURPVOLJKWO\GL൵HUHQWSRLQWVRIYLHZ
6RFLRFXOWXUDOWKHRULHVVHHOHDUQLQJLQUHODWLRQVKLSZLWKVRFLDOHYHQWVDQGLQWHU-
DFWLQJZLWKRWKHUSHRSOHREMHFWVDQGHYHQWV LQDFROODERUDWLYHHQYLURQPHQW
This means that they pertain to the family of constructivist approaches, but in-
stead of emphasising the role of the individual, they underline social relations, 
FRPPXQLW\DQGFXOWXUH:DQJ%UXFHDQG+XJKHV
The discourse analytic perspective
The central argument of discourse analysis is that language is central to social 
OLIHDQGVRLWVVWXG\SURYLGHVDNH\WRVRFLDOIXQFWLRQLQJ:DOWRQDQG&OHODQG
7KHUHLVDVLPLODULW\EHWZHHQWKHVRFLRFXOWXUDODQGWKHGLVFRXUVHDQDO\WLF
perspectives because they both see learning as a social activity that uses tools, 
SUDFWLFHV DQGFRQGLWLRQV IRUPHDQLQJPDNLQJ 3LOHURW7KHGLVFRXUVH
analytic perspective focuses on identifying broad historical information 
literacy discourses, leading to research outcomes for understanding variation 
LQ LQWHUSUHWLYH UHSHUWRLUHV ,W VKRZV WKDW ,/ LV FRQVWUXFWHG GL൵HUHQWO\ LQ
GL൵HUHQWFRQYHUVDWLRQDOFRQWH[WV'LVFRXUVHDQDO\VWVGRQRWDFFHSWLQIRUPDWLRQ
competences as uncontested phenomena thus they study the interpretive 
UHSHUWRLUHVWKURXJKZKLFKSHRSOHJLYHPHDQLQJVWRLQIRUPDWLRQFRPSHWHQFHV
DQG SUDFWLFHV 7KH\ GH¿QH GLVFRXUVHV DV V\VWHPV RI VWDWHPHQWV LH VHWV RI
LQWHUOLQNHGFODLPVDVVXPSWLRQVDQGPHDQLQJV:HDUHXVHUVRIDOUHDG\H[LVWLQJ
GLVFRXUVHV H[SUHVVLRQV DQG FRQFHSWXDOL]DWLRQV ZH DFFHSW LPSOLFLW FODLPV
DERXWWKHQDWXUHRILQIRUPDWLRQHYHQLIZHZRXOGQRWQHFHVVDULO\UHDGLO\DFFHSW
WKHP DV WUXWKIXO RU YDOLG LIZH FRXOG FRQVFLRXVO\ VFUXWLQLVH WKHP /LPEHUJ
6XQGLQDQG7DOMD
,QJHQHUDOLWFDQEHVDLGWKDWWKLVSHUVSHFWLYHDOVRVKDUHVVHYHUDOYLHZVZLWK
the above approaches.
&RQFOXVLRQ
This paper focused on three theoretical perspectives applicable to information 
OLWHUDF\$OOWKHVHDSSURDFKHVR൵HUDSHUVSHFWLYHWKDWFDQEHFKDUDFWHULVHGDV
a move “from observation to participation, from documents to communities” 
âSLUDQHF%DQHN=RULFDDQG.RVS,WKDVEHHQDUJXHGWKDWWKH
perspectives of phenomenography, discourse analysis and sociocultural theory 
promise a solid theoretical founding for information literacy. They present 
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GL൵HUHQW LQVLJKWV LQWR LQIRUPDWLRQ OLWHUDF\ on both empirical and theoretical 
OHYHOVZLWKRXWFRQWUDGLFWLQJHDFKRWKHU7KH\R൵HUWKHRUHWLFDOWRROVIRUVWXG\LQJ
KRZ QHZ WHFKQRORJLHV DQG GLJLWDO PHGLD HVSHFLDOO\ VRFLDO PHGLD UHVKDSH
conditions for learning in contemporary society. Both phenomenographic 
DQGVRFLRFXOWXUDOWKHRULHVDUHH[SOLFLWO\JURXQGHGLQWKHRULHVRIOHDUQLQJWKXV
they strengthen the pedagogical nature of information literacy. In doing this, 
WKH VRFLRFXOWXUDO SHUVSHFWLYH LV PHGLDWHG E\ GLJLWDO DQG RWKHU WRROV ZKLOH
phenomenography and discourse analysis are more directly interested in 
DQDO\VLQJH[SHULHQFHVDQGLQWHUSUHWDWLRQVQRWVSHFL¿FDOO\EDVHGRQWKHRUHWLFDO
DVVXPSWLRQVDERXWWKHXVHRIYDULRXVWRROV/LPEHUJ6XQGLQDQG7DOMD
:KHQ XQGHUOLQLQJ WKDW KXPDQ UHDOLWLHV DUH PDLQO\ VRFLDOO\ FRQVWUXFWHG ZH
PLJKWEHDZDUHRIFULWLFLVPVRIVRFLDOFRQVWUXFWLRQLVWYLHZVZKLFKVXJJHVWWKDW
NQRZOHGJHVKRXOGQRWEHVHSDUDWHGIURPLWVPHGLXPLHKXPDQLQGLYLGXDO
FRQVFLRXVQHVVZKHUHFRQVWUXFWLRQPD\WDNHSODFH3DOPDUX$OWKRXJK
WKLVQHHGKDVEHHQUHVRQDWHGLQWKHVRFLRFXOWXUDOSHUVSHFWLYHWKHMXVWL¿FDWLRQRI
WKLVZDUQLQJPLJKWEHDVXEMHFWRIIXUWKHUH[DPLQDWLRQHVSHFLDOO\LIZHDFFHSW
OHDUQLQJLVLQFRQFHLYDEOHZLWKRXWOHDUQHUV¶H[LVWLQJNQRZOHGJHLHWKH\VWDUW
ZLWKZKDWLVNQRZQDQGEHFRPHPRUHFRQVFLRXVRIZKDWLVQRWNQRZQZKLOVW
OHDUQLQJ6DOLVEXU\DQG.DUDVPDQLV
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$EVWUDFW
This paper is about the proper application of information literacy education 
WR SXEOLF . HGXFDWLRQ EDVHG RQ WKH LGHD WKDW LWV VXFFHVVIXO H[SORUDWLRQ
UHTXLUHVWKDWZHDGMXVWLWWRWKHSURSHUWLHVRIWKHGLJLWDOHQYLURQPHQW7KLVFDQ
EHDFKLHYHGE\XVLQJSKHQRPHQRJUDSKLFDQGVRFLRFXOWXUDOWKHRULHVZKLFKDUH
H[SOLFLWO\JURXQGHGLQWKHRULHVRIOHDUQLQJDQGGLVFRXUVHDQDO\WLFDODSSURDFKHV
that add a broader historical and sociological perspective to these.
